Honors Seminar in Exceptional Student Education
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Department of  Exceptional Student Education


Instructor: TBA




Office:
Phone: 





E-mail: 

Office Hours: 




Seminar dates/location: 


Course Number  
EEX 4934

1 or 2 Credit Variable*

*Students have the option to register for this course for 2 credit hours, agreeing to complete these additional requirements:
1. Fifteen Hour Service Learning Project, or
2. Directed Undergraduate Research Project with an ESE Faculty Member.
Course Title
 Honors Seminar in Exceptional Student Education
Catalog Description


Seminar will utilize interdisciplinary primary and secondary source material to guide students to integrate and apply knowledge which serves as the foundation for creating, implementing, and evaluating interventions that improve the lives of persons with disabilities across domains, including: employment, independent living, leisure/recreation, and social relationships.  

PREREQUISITES  
1. Admission to Honors-in-the-Major undergraduate program in Exceptional Student Education; 
2. Completion of EEX 2091, EEX 4050, EEX 4101, EEX 4250, and EEX 4221.

This seminar is to be taken the first fall semester of the students’ senior year in the ESE program.
COURSE CONNECTION TO CONCEPTUAL FRAMEWORK 

As a reflective decision-maker the student will make informed decisions, exhibit ethical behavior, and provide evidence of being a capable professional by gaining an understanding of the structure and application of interventions used to create, implement, and evaluate interventions used to improve the lives of persons with disabilities. 
Texts 

There is no required textbook. Student readings will be drawn from primary and secondary literature sources provided in Appendix A. The instructor will assign at least one reading from this list per session. Students will also be required to read and utilize content from the Exceptional Student Education Honors-in-the-Major (HIM) handbook.
TECHNOLOGY
Audio/Visual Technology
Computer: Blackboard Distance Learning

Computer: E-mail (only your MyFAU email address will be used). Per the University policies: “Students are responsible for checking their FAU email on a regular basis and should clean out their email boxes diligently to ensure all mail is delivered. FAU email should never be auto-forwarded to another email account.”

Computer: Word processing; Power Point Presentations

LCD Projector, Document-Camera, Digital video, Podcasting.

Electronic Devices and Classroom Etiquette
Use of any electronic devices in the classroom should be limited to the content and activities taking place there. Inappropriate use of such devices may result in removal from the classroom, a reduction in your grade, or some other consequence, as determined by the professor. University policy on the use of electronic devices states: “In order to enhance and maintain a productive atmosphere for education, personal communication devices, such as cellular telephones and pagers, are to be disabled in class sessions.”

LIVETEXT 
Many courses in the ESE Department contain Critical Assignments (CAs), and the Department requires that students demonstrate mastery in these CAs. For this course however, students do not need to purchase Live Text to track the CA. Students are advised that they might need to purchase Live Text for other courses in the College of Education or this Department.


Course Objectives 
Successful students will:

1. Describe, compare, and contrast, five educational philosophies. 
2. Construct varied interventions for persons with disabilities using the five educational philosophies.
3. Define, critique, and utilize quality standards for research (e.g., evidence-based) practice in special education.

4. Describe three different methods to collect data in school, employment, or community settings.

5. Create an advocacy plan for persons with disabilities, appropriate for use in school, employment, or community settings; this plan will describe five scenarios in which persons with disabilities may use advocacy skills.

6. Demonstrate leadership by identifying and enacting at least one aspect of the advocacy plan conceptualized for Objective #5 (above) with an individual with a disability.

7. Design a personal professional development plan which includes possibilities for on-going continuing education for three to five years.

COURSE REQUIREMENTS
1. Readings and Participation
Discourse can be a powerful tool to promote understanding and encourage debate about the merit of ideas. Students will be required to read a collection of primary and secondary source materials.  Reading and subsequent discussion will assist students to gain an understanding of how knowledge is integrated and applied in special education.  All students are expected to read ALL material assigned for that date prior to attending seminar.  Seminar discussions will be heavily based on the student’s attempt to reflect upon and synthesize the reading material. The discourse should be dynamic and robust, thus, all students will be held responsible for posing questions and engaging in discussions.
Students will be introduced to five “big questions” (see Content Outline and Schedule for a listing of the questions) that will form the basis for the seminar.  Each question is linked to a specific aspect of how special educators think and act on behalf of persons with disabilities.

2. Leader for Seminar Discussions 
Each student will serve as a reading leader.  This role requires that students read the material and then create a brief summary that includes: (a) a 150-200 word summary of the materials, (b) 3 to 5 points to consider from the material, (c) 3 to 5 discussion questions that can be used in seminar, and (d) 1 to 2 standards for practice in the special education field (if applicable). Though there is an assigned leader, it is expected that ALL student will contribute to each seminar discussion.  These discussions should help students to: (a) summarize the material, (b) understand the material, (c) draw conclusions about the material, and (d) evaluate the material from a number of perspectives.

3. Case Studies 
Case studies are an interesting way in which to introduce novel concepts and to guide application of concepts to delve deeper into an issue or solve a problem. In this course, case studies will be used to introduce students to the special education knowledge base.  Students will be exposed to decision or dilemma cases (cases in which a main character needs to make a decision about a particular problem) as well as appraisal cases (cases in which a problem or issue is presented and students must analyze the case and draw a conclusion). Case study instruction will rely upon debate methodology to encourage a robust discussion of the content.  Students will read and discuss the case studies in seminar and then answer a series of questions based on the case. 

Professional Ethics / Policies and Expectations  

Students, as reflective decision-makers, choose to practice ethical behavior while planning and conducting seminar activities. Students are expected to demonstrate a professional demeanor in each seminar through regular attendance, participation and responsible attention to requirements and deadlines necessary for the successful completion of the honors seminar. Students are also expected to demonstrate a professional demeanor when interacting with fellow seminar peers, instructor, families, and other professionals. 

TEACHING METHODOLOGIES
Methods of instruction include question and answer periods, modeling, guided practice, and media presentations.  Participants will also acquire knowledge and skills through discussions with department faculty, professional colleagues, persons with disabilities, including students from various cultural, religious, ethnic, socioeconomic and language backgrounds. 

ASSESSMENT PROCEDURES
	Assignment
	Points
	% of Course Grade

	Readings Participation
	25
	20%

	Leader for Discussions 
	40
	32%

	Case Studies (4@ 15pts each)
	60
	48%

	                                                              TOTAL
	125
	100%


Make-Up Policy
With notification to the instructor, students presenting appropriate documentation for a university approved absence will be allowed one additional week to meet deadlines for assignments/activities. Otherwise, late work will not be accepted.

Grading 

Each seminar will be graded as Satisfactory/Unsatisfactory.  Special note:  seminar activities (i.e., reading leader and case studies) will be evaluated (see rubrics) and points will be tallied.  The resulting points will then lead to a “U” or “S” grade.  Students must earn at least 90% of the points to earn an “S” grade.  Grades of Incomplete (“I”) are reserved for students who are passing a course but have not completed all the required work because of exceptional circumstances (see University policies on Incompletes).
POLICIES AND PROCEDURES
Attendance
According to University policy, “Students are expected to attend all of their scheduled University Classes and to satisfy all academic objectives as outlined by the instructor.”  Attendance includes meaningful, active involvement in all planning and discussion sessions, as well as professional, ethical, conduct in school-based activities linked to this course.  Reasonable accommodations are made for religious observances. 

Students with Disabilities
In compliance with the Americans with Disabilities Act (ADA), students who require special accommodation due to a disability to properly execute course work must register with the Office for Students with Disabilities (OSD) -- in Boca Raton, SU 133 (561-297-3880); in Davie, MOD 1 (954-236-1222); in Jupiter, SR 117 (561-799-8585); or at the Treasure Coast, CO 128 (772-873-3305) – and follow all OSD procedures.

Code of Academic Integrity
Students at Florida Atlantic University are expected to maintain the highest ethical standards. Academic dishonesty is considered a serious breach of these ethical standards, because it interferes with the University mission to provide a high quality education in which no student enjoys an unfair advantage over any other. Academic dishonesty is also destructive of the University community, which is grounded in a system of mutual trust and places high value on personal integrity and individual responsibility. Harsh penalties are associated with academic dishonesty. For more information, see the Code of Academic Integrity in the University Regulations at http://www.fau.edu/regulations/chapter4/4.001_Code_of_Academic_Integrity.pdf.
Content Outline & SCHEDULE
	Session 
	Topic
	Reading(s)
	Assignment 

	#1


	Introduction/Course Overview

Big Question #1: What is your educational philosophy? What is your philosophy for serving individuals with disabilities?

	
	

	#2


	Big Question #2: What’s effective and how do I know? [Data collection, record keeping, etc.]

Big Question #3:  How do I bridge research to practice? [Evidence base for special education]

	
	

	#3


	Big Question #4: How do I advocate for individuals with disabilities in my school, agency, and/or community?
Big Question #5: How do I continue to “renew” my professional development and stay current in my field [special education]?


	
	

	#4


	Case Study #1 Analysis 
[Decision or dilemma case]
Advocacy Planning
Case Study #2 Analysis
[Appraisal case]

	

	

	#5


	Case Study #3 Analysis
[Decision or dilemma case]
Case Study #4 Analysis
[Appraisal case]
Advocacy Planning & Report on (Leadership) Advocacy Project
	
	


Appendix A: Honors Seminar in Exceptional Student Education
Course readings will be draw from this list.
Special Education Research:

Brantlinger, E., Jimenez, R., Klingner, J., Pugach, M., Richardson, V. (2005). Qualitative studies in special education. Exceptional Children, 71(2), 195-207. 

Gersten, R., Fuchs, L.S., Compton, D., Coyne, M., Greenwood, C., & Innocenti, M.S. (2005). Quality indicators for group experimental and quasi-experimental research in special education. Exceptional Children, 71(2), 149-164. 

Horner, R. H., Carr, E. G., Halle, J., McGee, G., Odom, S., Wolery, M. (2005). The use of single-subject research to identify evidence-based practice in special education. Exceptional Children, 71 (2), 165-179. 

Odom, S. L., Brantlinger, E., Gersten, R., Horner, R. H., Thompson, B., & Harris, K. R. (2005). Research in special education: Scientific methods and evidence-based practices. Exceptional Children, 71 (2), 137-148. 

Thompson, B., Diamond, K. E., McWilliam, R., Snyder, P., & Snyder, S.W. (2005). Evaluating the quality of evidence from correlational research for evidence-based practice. Exceptional Children, 71 (2), 181-194.

Transition:

Ayres, K. M., Lowerty, K. A., Douglas, K. H., Sievers, C. (2001). I can identify Saturn but I


can’t brush my teeth: What happens when the curricular focus for students with disabilities shifts. Education and Training in Autism and Developmental Disabilities, 46(1), 11-21.

Baer, R. M., Daviso, A., Queen, R. M., Flexer, R. W. (2011). Disproportionality in 

transition services: A descriptive study. Education and Training in Autism and Developmental Disabilities, 46(2), 172-185.

Brooke, V. A., Revell, G., & Wehman, P. (2009). Quality indicators for competitive 

employment outcomes: What special education teachers need to know in transition planning. Teaching Exceptional Children, 41(4), 58-66.

Phelps, L. A., & Hanley-Maxwell, C. H. (1997).  School-to-work transitions for youth with

disabilities: A review of outcomes and practices.  Review of Educational Research, 67(2), 197-226. 

 

Evidence-based Practice:

Cook, B. G., Tankersley, M., & Landrum, T. (2009). Determining evidence-based practices 

in special education. Exceptional Children, 75(3), 365-383.

Cook, B. G., Tankersely, M., Cook, L., & Landrum, T. J. (2008). Evidence-based practices 

in special education: Some practical considerations.  Intervention in School and Clinic, 44(2), 69-75.

Kretlow, A. G. & Blatz, S. L. (2011).  The ABCs of evidence-based practice for teachers.

            Teaching Exceptional Children, 43(5), 8-19.

 

New Teacher Support:

Billingsley, B., Israel, M., & Smith, S. (2011).  Supporting new special education teachers.

            Teaching Exceptional Children, 43(5), 20-29.

 

Kaufman, R. C., & Ring, M. (2011). Pathways to leadership and professional

development: Inspiring novice special educators.  Teaching Exceptional Children, 43(5), 52-60.

 

Advocacy:

Fiedler, C. R., & Danneker, J. E. (2007). Self-advocacy instruction: Bridging the research-

to-practice gap.  Focus on Exceptional Children, 39(8), 1-20.

Kleinert, J. O., Harrison, E. M., Fisher, T. L., & Kleinert, H. L. (2010). “I can” and “I did” – 

self-advocacy for young students with developmental disabilities.  Teaching Exceptional Children, 43(2), 16-26.

Sebag, R. (2010). Behavior management through self-advocacy: A strategy for secondary 

students with learning disabilities.  Teaching Exceptional Children, 42(6), 22-29.

Programming:
Zigmond, N., Kloo, A., & Volonino, V. (2009). What, where, and how? Special education 

in the climate of full inclusion.  Exceptionality, 17, 189-204.
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