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Instructor:





Office: 
Phone:





E-mail: 
Office Hours: 


Class Day/Time: 
COURSE NUMBER: EEX 6247
COURSE TITLE: Designing Programs for Students in Special Education

CATALOG DESCRIPTION:

A comprehensive course covering curriculum, methods, and materials including academic, behavioral, and functional skills. Topics include the application of assessment, instructional planning, and instructional delivery.

PREREQUISITE or COREQUISITE:
Prerequisites: EEX 5602, EEX 5612, EEX 6056, and EEX 6225, or permission of the instructor

Co-requisite: EEX 5841: Graduate Practicum (1 credit)

COURSE CONNECTION TO CONCEPTUAL FRAMEWORK: 

As a reflective decision-maker the student will make informed decisions, exhibit ethical behavior, and provide evidence of being a capable professional by demonstrating effective, ethical practices during teaching sessions, providing evidence of data based decision making in lesson plans, and reflecting on overall program outcomes for ESE students.
MATERIALS:

REQUIRED TEXTS: 

Peterson Miller, S. (2002). Validated practices for teaching students with diverse needs and abilities. Boston: Allyn & Bacon.
ESE Instruction Manager: Florida Sunshine State Standards and Benchmarks (Disc from Tallahassee: Florida Department of Education)

Beech, M.(1999). Accommodations. Tallahassee: Florida Department of Education.
Houston, D., & Beech, M.  (2002). Designing lessons for the diverse classroom: A handbook for teachers. Tallahassee, FL: Florida Department of Education.
TECHNOLOGY:
E-mail:

Your FAU email address will be used.

Computer:
Blackboard
This course will make use of Blackboard. All handouts, class PowerPoint notes, forms, and resources may be available on the website. Go to the website: http://blackboard.fau.edu (Do not type www). Your username is the same as your FAUNet ID. Your initial password for Blackboard is your PIN (for students this is 2 zeros followed by your 2 digit DAY of birth and 2 digit YEAR of birth).

GUIDELINES USED IN DEVELOPING COURSE OBJECTIVES:
· State of Florida Certification Standards for Exceptional Student Education
· CEC International Standards for Preparation and Certification of Special 

Education Teachers (CEC) 
· State of Florida Accomplished Practices (EAP)
· Florida Subject Area Competencies ESOL (ESOL)
(The applicable standards for this course are presented in Appendix A of this syllabus.)

COURSE OBJECTIVES::

The successful student will be able to demonstrate the following skills:

 

1. Identify and implement essential curriculum standards in basic academic, social/emotional and functional living areas that meet student needs, including those from culturally and linguistically diverse backgrounds. (CEC cc5K1, 5K5, gc5S1, 7S7, 7S8) (EAP 10.1) (ESOL 16) 
2. Identify the basic instructional approaches to teaching reading, math, spelling, written language, and oral language to students with disabilities including those from culturally and linguistically diverse backgrounds. (CEC 7K2, gc4K6, 4S2, 4S3, 4S4, 4S5, 4S13, 4S14, 4S15) (ESE 3.2, 3.4) (EAP 10.1, 10.2) (ESOL 5, 8, 11, 14)
3. Select effective culturally and linguistically appropriate specialized teaching techniques. (CEC cc7S8, 7S10) (ESE 3.3) (EAP10.1) (ESOL 5, 7) 
4. Apply the learning strategies approach to classroom practice. (CEC gc4K3, cc4S2, 4S3, 4S4) (ESE 3.3) (EAP 10.1, 10.2) (ESOL 6, 8,12) 
5. Identify current models used to manage behavior. (CEC cc5K2, 5K3)
6. Evaluate and use of behavioral interventions with individuals and groups. (CEC 5K6, 5S10, 5S11) (ESE 4.5) (EAP 10.1)
7. Develop behavior management plans for existing models and classroom data (CEC 5S10, 5S11, 7S1) (ESE 4.3) 
8. Identify and implement interventions that promote age-appropriate social skills for individuals and groups including those from culturally and linguistically diverse backgrounds. (CEC cc5K5, 5S3) (ESE 6.2) (ESOL 5)

9. Develop effective and culturally appropriate individualized programs to address the academic, behavioral, or social needs of students with mild/moderate learning disabilities, behavior disorders, or mental retardation, including students with limited English proficiency. (CEC cc7S5, 7S6, 7S8) (ESE 6.1) (ESOL 6)

10. Apply a variety of grouping strategies (e.g., cooperating learning, peer-tutoring, etc.)  (CEC gc5K3) (EAP 10.1)       
11. Demonstrate knowledge of current data-based research that influences exceptional student education practices. (CEC cc1K1, 7K1) (ESOL 7)

12. Accommodate and modify culturally appropriate class materials for included students with disabilities and limited English proficiency. (CEC cc4S3, 4S6, gc4S7, cc7S1) (ESOL 5, 6)

13. Identify components of IEP and the responsibilities of IEP and child study teams. (ESE 1.3, 1.6)

COURSE CONTENT:


The Context of School

Planning






Instructional Models in ESE



CBA Plan

Effective Instruction




IEP

Accommodations and Modifications


Unit and Lesson Plans

Management and Organization 

COURSE REQUIREMENTS:

1. CRITICAL ASSIGNMENT(S): THEMATIC UNIT WITH LESSONS:
Student will prepare a unit of instruction that includes:

(a) a minimum of 5 thematically linked lessons, 
(b) pre and post assessment measures, and 
(c) three of the following options: 

Community based experiences; 

Strategy instruction; 

Infused technology; 

Precision teaching; 

Multiple evaluation outcomes; 

Peer supported instruction; 

Strategies for linguistically diverse students; 

Positive behavioral supports.
Critical Assignments and Florida Educator Accomplished Practices

The Florida Department of Education has identified a set of Accomplished Practices that must be mastered in order to continue in the ESE Master’s Degree Program.  For this course, the Educator Accomplished Practices (EAP 10.1, 10.2) will be measured by the Thematic Unit with Lessons, which is the Critical Assignment. Please read carefully the ESE departmental policy on Critical Assignments.

ESE Departmental Policy on CRITICAL ASSIGNMENT(S):

Assessment criteria: 


A student must earn a minimum grade of 83% of the points allotted for the Critical Assignment to receive a passing grade in this course. In other words, a student cannot pass the course without successfully completing the critical assignment.

Remediation policy:

· If a student is passing the course, but has failed to pass the Critical Assignment with a minimum of 83% of the possible points for the assignment, the student will receive an “I” in the course until the Critical Assignment is successfully redone (only one attempt allowed). The conditions and time frame for the resubmission of the assignment will be determined by the instructor.  However, the second attempt must be completed within one semester. Upon successful completion of the resubmitted assignment, the “I’ will be changed to a grade for the course and the student may continue in the ESE sequence of courses. The original points earned for the initial attempt at the Critical Assignment will be used to calculate the final grade in the course. If the resubmitted Critical Assignment is not successfully passed, the grade for the course will be B- or below regardless of the total points earned in the course.

· If a student is not passing the course, and has failed to pass the Critical

Assignment with a minimum of 83% of the possible points, the student will not be allowed to resubmit the Critical Assignment. The student will need to repeat the course and the Critical Assignment.

2. CURRICULUM BASED ASSESSMENT PLAN:

Students will develop a grade level appropriate curriculum-based assessment plan to be used as a way to gather present level of performance data for a student in ESE. The CBA will include:

· Appropriate benchmarks (either GLE or Alternate Diploma Goals)

· Curriculum based measures

· Rubric to evaluate each assessment

· Recording system for end of year comparison

 

3. DEVELOPMENT OF IEP:


Based on the data gathered in the CBA, students will develop an IEP for a student in ESE. The IEP may include ESY, Transition goals, Family-based goals, related services, but in all cases the IEP will be linked to SSS/Benchmarks. Students should use the state IEP form for this project.
4. READING AND RESPONSIBILITIES:

Students will be responsible for reading the assigned text chapters, chapter notes and supplemental materials. Students will need to read the assigned materials, complete the chapter activities, and participate in “mastery checks” to ensure mastery of the skills.

PROFESSIONAL ETHICS/POLICIES AND EXPECTATIONS  


Students, as reflective decision-makers, choose to practice ethical behavior during class, in the university community, and while participating in field experiences. ESE students are expected to demonstrate a professional demeanor in their FAU courses including attendance, participation and responsible attention to requirements and deadlines necessary for the successful completion of the ESE program. ESE students are also expected to demonstrate a professional demeanor in field experience settings through their dress, actions, and sensitivity to the students, teachers and administrators at the host schools. 

TEACHING METHODOLOGIES:

Methods of instruction include lectures, discussions, modeling, guided practice, group activities, cooperative learning presentations, and media presentations.  Participants will acquire knowledge and skills related to teaching students with exceptionalities, including students from various cultural, religious, ethnic, socioeconomic and language backgrounds.

ASSESSMENT PROCEDURES:  
	Assignment
	Points
	% of Course Grade

	Thematic Unit with Lessons (Critical Assignment)
	40
	40%

	Curriculum Based Assessment Plan
	25
	25%

	IEP
	25
	25%

	Readings
	10
	10%

	TOTAL
	100
	100%


GRADING (ESE GRADING SCALE):

Activity scores are cumulative and the grade scale represents percentage of total points earned.

A  =
93-100
A- =
90-92 

B+=
87-89

B =
83-86

B-=
80-82
   
C+=
77-79
  
C =
73-76
 
C-=
70-72


D+=
67-69
  
D =
63-66

D-=
60-62  
F =
 Below 60

POLICIES AND PROCEDURES


To avoid learner confusion or disappointment, the following are assumptions and expectations for this course:

UNIVERSITY ATTENDANCE POLICY:

Students are expected to attend all of their scheduled University classes and to satisfy all academic objectives as outlined by the instructor. The effect of absences upon grades is determined by the instructor, and the University reserves the right to deal at any time with individual cases of nonattendance.  Attendance includes active involvement in all class sessions, class discussions, and class activities, as well as professional conduct in class.


Students are responsible for arranging to make up work missed because of legitimate class absence, such as illness, family emergencies, military obligation, court-imposed legal obligations, or participation in University-sponsored activities (such as athletic or scholastic team, musical and theatrical performances, and debate activities). It is the student’s responsibility to give the instructor notice prior to any anticipated absence, and within a reasonable amount of time after an unanticipated absence, ordinarily by the next scheduled class meeting. Instructors must allow each student who is absent for a University-approved reason the opportunity to make up work missed without any reduction in the student’s final course grade as a direct result of such absence.

POLICIES:    

1. The course carries three (3) graduate credits. Students are expected to complete course requirements sufficient to earn three credits during the time-span of the course. 


2. 
Students are encouraged to talk with the instructor if there are concerns or problems relating to the course

3. 
A minimum grade of B (not B-) is required in order to continue in the ESE Master’s  program.

4.   All written assignments must be typed, double-spaced with the name and number of the assignment. All projects assigned will be discussed in class and a format provided for each.  

5.   Due dates for assignments are provided in the course outline and will be enforced.   Assignments submitted late will lose points in relation to the lateness of the project. For example, projects/papers submitted up to 1 week late will lose 5% of the possible points. Those submitted more than one week late will lose 10% of the total points.

STUDENTS WITH DISABILITIES:


In compliance with the Americans with Disabilities Act (ADA) and FAU policy, students with disabilities who require special accommodations to properly execute course work must register with the Office for Students with Disabilities (OSD) and provide the instructor of this course with a letter from OSD which indicates the reasonable accommodations that would be appropriate for this course.  OSD offices are located on Boca, Davie and Jupiter campuses. Information regarding OSD services and locations can be found on the FAU website.
BIBLIOGRAPHY
(A partial list of resources used in the development of this course.)
Bos, C.S. & Vaughn, S. (2002). Strategies for teaching students with learning and behavior problems (5th Ed.). Boston: Allyn & Bacon.

Deshler, D.D., Ellis, E.S. & Lenz, B.K. (1996). Teaching adolescents with learning disabilities: Strategies and methods (2nd Ed.). Denver, CO: Love Publishing.

Florida Department of Education (2002). Designing lessons for the diverse classroom: A handbook for teachers. Tallahassee: BISCS, FDOE.

Florida Department of Education (2000). Designing quality individual educational plans: A guide for instructional personnel and families. Tallahassee: BISCS, FDOE.
Rivera, D.P. & Smith, D.D. (1997). Teaching students with learning and behavior 
problems (3rd Ed.). Boston: Allyn & Bacon.

  

APPENDIX A

GUIDELINES USED IN THE DEVELOPMENT OF THIS COURSE.

The instructor has included the guidelines of knowledge and skills related to the goal and objectives of this course for beginning special education teachers.  The intent is to help the student understand the direction of the course and the relevancy of the material to be learned. 
COUNCIL FOR EXCEPTIONAL CHILDREN (CEC)

What every special educator must know: Ethics, standards and guidelines for special educators (5th ed.) 2003.  Reston, VA: CEC Publications.

1. Foundations
cc1K1
   Models, theories, and philosophies that form the basis for special education practices

4. Instructional Strategies
cc4S2
Teach individuals to use self-assessment, problem-solving, and other cognitive strategies to meet their needs

cc4S3
Select, adapt, and use instructional strategies and materials according to characteristics of the individual with exceptional learning needs

cc4S4 Use strategies to facilitate maintenance and generalization of skills across  learning environments  

cc4S6 Use strategies that promote successful transitions for individuals with exceptional learning needs.

gc4K3
Advantages and limitations of instructional strategies and practice for teaching individuals with disabilities

gc4K6 Methods for increasing accuracy & proficiency in math calculations and applications.

gc4S2 Use strategies from multiple theoretical approaches for individuals with disabilities

gc4S3 Teach learning strategies and study skills to acquire academic content

gc4S4 Use reading methods appropriate to individuals with disabilities
gc4S5 Use methods to teach mathematics appropriate to the individual with disabilities

gc4S7 Use appropriate adaptations and technology for all individuals with disabilities

gc4S13   Identify and teach essential concepts, vocabulary and content across the general curriculum

gc4S14   Implement systematic instruction in teaching reading comprehension and monitoring strategies

gc4S15  Teach strategies for organizing and composing written products.
5. Learning Environments and Social Interactions
cc5K1  
Demands of learning environments

cc5K2
Basic classroom management theories and strategies for individuals with exceptional learning needs

cc5K3
Effective management of teaching and learning

cc5K5
Social skills needed for educational and other environments

cc5K6
Strategies for crisis prevention and intervention

gc5K3
Methods for ensuring individual academic success in one-to-one, small-group, and large-group settings

cc5S3
Identify supports needed for integration into various program placements
cc5S10   Use effective and varied behavior management strategies

cc5S11   Use the least intensive behavior management strategy consistent with the needs of the individual with exceptional learning needs

gc5S1
Provide instruction in community-based settings

7. Instructional Planning
cc7K1
Theories and research that form the basis of curriculum development and instructional practice

cc7K2    Scope and sequence of general and special curricula

cc7S1
Identify and prioritize areas of the general curriculum and accommodations for individuals with exceptional learning needs

cc7S5    Use task analysis

cc7S6    Sequence, implement, and evaluate individualized learning objectives

cc7S7    Integrate affective, social, and life skills with academic curricula

cc7S8    Develop and select instructional content, resources, and strategies that respond to cultural, linguistic, and gender differences

cc7S10   Prepare lesson plans

cc7S11   Prepare and organize materials to implement daily lesson plans

STATE OF FLORIDA CERTIFICATION STANDARDS

FOR EXCEPTIONAL STUDENT EDUCATION

1.3
Identify required components of IEPs, IFSPs, & ITPs


Recognize roles & responsibilities of IEP & child study team members.

3.2 Select instructional practices that reflect  individual learning needs & incorporate a wide range of leaning strategies & specialized materials to create an appropriate instructional environment for students with disabilities.

3.3 Identify instructional strategies for acquisition, generalization, & maintenance of skills across real-life situations at school, at home and in the community. 

3.4 Select relevant general education & special skills curricula appropriate for a given student’s age, instructional needs, & functional performance across settings.

3.5 Identify methods of accommodating & modifying assessment, instruction, & materials to met individual student needs.

Analyze individual & group data to select & evaluate proactive interventions that foster appropriate behavior.

4.5
Recognize the various concepts & models of positive behavior management.

6.1
Select appropriate instructional procedures for teaching adaptive life skills based on observations, ecological assessments, family interviews, & other student information

6.2
Identify methods for evaluating & documenting student progress in acquiring, generalizing, & maintaining skills related to interpersonal interactions & participation in activities across settings

FLORIDA EDUCATOR ACCOMPLISHED PRACTICES (EAP)

10.1 Plans activities with identified performance and learning outcomes

10.2 Plans activities that help participant develop knowledge through a variety of strategies

FLORIDA SUBJECT MATTER COMPETENCIES ESOL (ESOL) 

5.
Determine and use appropriate instructional methods and strategies for 
individuals and groups, using knowledge of first and second hand language acquisition process.

6.
Apply current and effective ESOL methodologies in planning and delivering instruction to LEP students.

7.
Locate and acquire relevant resources in ESOL methodologies.

8.
Select and develop appropriate ESOL content according to student levels of proficiency in listening, speaking, reading, and writing, taking into account: (1) basic interpersonal communicative skills (BICS), and (2) cognitive academic language proficiency skills (CALPS) as they apply to the ESOL curriculum.

11.
Apply essential strategies for developing and integrating the four language skills of listening composition, oral communication, reading and writing.

12.
Apply content-based ESOL approaches to instruction.

14.
Plan and evaluate instructional outcomes, recognizing the effects of race, gender, ethnicity, and socioeconomic status, and religion on the results.

16.
Design and implement effective unit plans and daily lesson plans which meet the needs of ESOL students within the context of the regular classroom.
COURSE SCHEDULE FOR SEMESTER
	SESSION
	DATE
	TOPICS
	ASSIGNMENTS

	1
	8/28
	Overview of class
Practicum
	

	2
	9/4
	Context of schooling

	Chapter 1

	3
	9/11
	Context of Teaching in ESE
Service delivery review
	Chapter 3

Brigham, et al article

	4
	9/18
	Connecting Assessment with Instruction
	Assessment for Diverse Classrooms

	5
	9/25
	Planning for Instruction

	Chapter 2

SSS Elem Options

	6
	10/2
	Instructional Methods

	Chapter 4

	7
	10/9
	Teaching Reading and Language

	Minskoff  chapters

	8
	10/16
	More Reading

	Iris RTI Overview
Iris  RTI Reading

	9
	10/23
	Teaching Math

	Math Articles

	10
	10/30
	Teaching Work


	Wehman Chapter

	11
	11/6
	Teaching Social Skills


	Social Skills Articles

	12
	11/13
	Effective Teaching Behaviors

	Chapter 5

	13
	11/20
	Progress monitoring

	Chapter 8

Iris Clsrm Assess 1

	14
	11/27
	Instructional Arrangements

	Chapter 6

	15
	12/4
	Modifying and Accommodating

	Accommodations

Chapter 7

	16
	12/11
	Accessing the General Curriculum

	Iris AGC Challenge


Scoring Rubric for Critical Assignment  EEX 6247

Name:_________________________________________  Date:____________  Overall Rating / Points Earned:_______/________

Results of this Critical Assignment: ___ Exceeds Expectation   
___Meets Expectation
___Does not Meet Expectation

Course Name:


Designing Programs for Individuals Served in Varying Exceptionalities Programs

Critical Assignment Title:

Thematic Unit with lessons

Florida Educator Accomplished Practice: Standard 10

Indicator: 10.1

Description of Critical Assignment: Student will prepare a unit of instruction that includes (a) a minimum of 5 thematically linked lessons, (b) pre and post assessment measures, and (c) three of the following options: Community based experiences; Strategy instruction; Infused technology; Precision teaching; multiple evaluation outcomes; Peer supported instruction; Strategies for linguistically diverse students; Positive behavioral supports.

Rubric is on other side

Comments:

	Components of Assignment
	Exceeds Expectations

92-100%
	Meets Expectations

91- 84%
	Does Not Meet Expectations

<83%

	Content of Sequence and Plans

Value = 80%
	All part of the lesson plan are evident including: 

· Min. 5 linked lessons

· Pre & post assessments

Sequence and plans include more than three of the elements:

· Community based experiences

· Strategy instruction

· Infused technology

· Precision teaching

· Multiple evaluation outcomes

· Peer supported instruction

· Strategies for linguistically diverse students

· Positive behavioral supports

Student exceeds expectations by including the following components in their sequence & lesson plans:

· student products are designed to allow multiple outcome options

· instructional activities varied
· lesson summary is student lead

              multiple options for struggling                     

              students as well as students who 

              finish 
	All parts of lesson plan are evident, including

· pre and post evaluation

· SSS/ Benchmarks

· 5 consecutive lessons.

Instructional objectives are measurable and connected to overall goal.

Instructional objective clearly states criteria for mastery.

Presentation Plan includes:

· a focus activity

· adequate examples

· teaching plan for generalization.

Practice and Feedback includes:

· adequate guided practice

· independent practice is at or below grade level

· plan for generalization present.

Summary of instruction is present in each lesson.

Assessment of Learning includes a process for skill measurement 

Assessment informs instruction.

Sequence and plans include three of the elements listed 
	Parts of the lesson plan are missing and/or understanding the sequence requires inference on the reader’s part. 



	Mechanics

Value = 20%
	Text is written with no errors in grammar, capitalization, punctuation, and spelling.
	Text is clearly written with little or no editing required for grammar, capitalization, punctuation, and spelling. (no more than 3 errors)
	Errors in grammar, capitalization, punctuation, and spelling repeatedly distract the reader and major editing and revision is required.
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